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1. INTRODUCTION

1.1 Chiltern Learning Trust policies are designed to support the ethos, aims and vision of the
school as outlined in our Strategic Intents.

1.2 All pupils need to feel safe, accepted and valued in order to learn. For students who are learning
English as an additional language, this includes recognising and valuing their home language, identity
and background. In keeping with our school’s beliefs, we believe that all our Challney Gentlemen
should have access to high quality education which celebrities diversity through an inclusive approach
to ensure that they become 5* Challney Learners, Citizens and Ambassadors for the future. All
education for students will be received in English to aid and support language acquisition for the
students.

2. RATIONALE

21 We believe that each pupil is unique and is entitled to the best possible teaching support
and resources to maximise potential. Challney High School for Boys is committed to providing
the conditions and opportunities to enable any child with EAL to be included fully in all aspects of
school life and develop into a 5* Challney Learner.

2.2 The aim of this policy is to inform all stakeholders as to how EAL pupils are identified and
how the provision enables children and young people with EAL to have access to a full and varied
curriculum. This policy also enables parents, carers and external agencies to work together with
our (CLT) schools and staff so that the needs of children and young people with EAL are fully met.

3. BROAD GOALS AND AIMS

3.1 The EAL department at Challney High School for Boys exists to support and develop pupils’
appreciation and knowledge of the English Language and British Culture, manners and behaviour
while maintaining their indebtedness to their own language, culture and identity. The EAL department
strives to provide an educational environment that allows pupils to feel confident in expressing
themselves in English so that each EAL student can communicate any personal, social, or academic
problems to others effectively and to feel a part of the school culture and community with skills
provided to transition into the mainstream classroom.

3.2 The EAL department also strives to ensure EAL students have full access to the curriculum,
to do justice to their academic ability; understand lessons, revise and convey on paper or in oral tests
the information they have learnt; and to express ideas and opinions without detrimental limitation of
language or vocabulary.

3.3 A bespoke programme of study will be devised for EAL students to enable them to access
mainstream subjects and successfully integrate with other students, so that they may play a full part
in the Challney High School for Boys community.

3.4 As a school we will work together to:

- Promote equality and opportunity for EAL learners

- Ensure access to the curriculum through high quality teaching and learning

- Help students to speak, understand, read and write English

- Assess and monitor learning which informs teaching

- Be proactive in removing barriers that stand in the way of our EAL learners fulfilling their potential
- Make sure EAL learners are not inappropriately labelled or grouped as SEND or low ability

- Acknowledge individual strength and celebrate cultural identities



- Provide an environment which celebrates diversity and supports English language learning

- Work with parents and carers of EAL students and ensure language is not a barrier to effective
partnership

- Provide EAL learners with a safe and welcoming environment where they are valued and
encouraged to participate

- Raising the level of EAL-informed teaching in mainstream classes, by offering training and
support to the wider school.

4. DEFINITION OF EAL

4.1 The government’s definition of an EAL learner is: ‘A child with English as an additional
language is one who was exposed to a language other than English during their early years and
continues to be exposed to this language in the home or in the community.” EAL students may be:

- Newly arrived from a different language-speaking country and school

- Newly arrived from a foreign country, but an English-speaking school

- Born abroad, but moved to the UK at some point before starting school

- Bornin the UK, but in a family where the main language (L1) is not English.

5. EAL AND SEND

5.1 EAL pupils are not children with SEND. Most EAL pupils needing support with their
English do not have SEND needs, but have skills and knowledge about language similar to
monolingual English-speaking children.

5.2 An EAL learner’s ability to participate in the full curriculum may be in advance of
their communicative skills in English.

5.3 If a pupil does not make sufficient progress on the EAL programme, then it is possible that
the pupil’s difficulties are not solely due to language and may have SEND needs. The EAL teacher
and coordinator will aim to identify SEND students within the first term of a student joining the EAL
programme. If an EAL student is believed to have SEND needs, they will discuss the issue with the
SENDCo, providing evidence from assessment data and behaviour observed in class. Assuming
the Head of SEN concurs with the EAL Teacher and the form tutor, then the pupil will be deemed to
require additional support in addition to EAL support. There may be instances where a pupil has
both EAL and SEND needs. EAL pupils with SEND will be identified as part of normal assessment
procedures as outlined in the SEND Policy. Parents or carers will be advised of the decision
reached.

6. ROLES AND RESPONSIBILITIES

6.1 Collective responsibility is held by all staff to identify and remove barriers that stand in the way of

our EAL students’ achievement and inclusion.

6.2 The EAL Coordinator (EALCo)

The EALCo oversees the development and day-to-day organisation of EAL provision. In addition the
EALCo will:



- Understand what constitutes excellent EAL provision and provide advice on EAL teaching

- Maintain the EAL register and carry out audits of EAL provision across the school

- Keep abreast of education guidance, developments and EAL issues

- Assess all new arrivals with EAL

- Maximise opportunities for staff CPD

- Promote a school environment that celebrates diversity

- Liaise with the school leadership team on matters relating to EAL

- Ensure a smooth transition for EAL learners both into school and into mainstream provision
- Provide timetabled EAL lessons that target the development of language skills

6.3 The Headteacher
The Headteacher will:

* ensure what high-quality teaching looks like is clearly articulated at the beginning of
the academic year and continues throughout the year.

» work with the EALCo to determine the strategic development of the EAL policy and
provision in the school

* have overall responsibility for the provision and progress of learners with EAL

6.4 The designated EAL teacher

The EAL teacher brings particular expertise to the school and EAL classroom. This will include an
awareness of the role of language in learning, experience of the language development of students,
and knowledge of the students in an academic and pastoral setting. The EAL teacher will support
students by:

- Demonstrating secure subject knowledge of second language acquisition

- Using a range of effective pedagogical strategies which will help students acquire language
- Accurately assess and record progress of students

- Demonstrate equality of opportunity for all students

- Develop an EAL curriculum that is bespoke and suits the needs of each EAL learner

6.5 Class Teachers

Teachers will be supported with strategies to use within the classroom to ensure that EAL students are
included in the lesson and can access the learning. Teachers will also review pupil progress and liaise
with the EAL teacher at regular intervals.

7. ADMISSIONS

7.1. All applicants who have indicated that their principal language of communication is not English,
should expect to be assessed by the EALCo / EAL teacher on entry, to determine their level of
English and Maths proficiency for appropriate placement and grouping within either the EAL or
mainstream curriculum.

7.2 In ever case whereby the applicant is identified from admissions of being
EAL, an arrangement will be made for a face-to-face meeting conducted by the
EALCo



7.3 In addition to Challney High School for Boys’ regular admission procedures, the
EALCo may also collect and record the following additional information:

- Country of Origin

- Date of arrival in the U.K.

- Pupil’s first language

- Other languages spoken at home by the pupil
- Pupil’s level of literacy in other languages

- Links with pupils already in school

- Pupil’s educational background

74 For new arrivals at KS3, students will be placed into an appropriate EAL group based on their
admission assessment. When ready students will be reintegrated into the mainstream classroom and
should be entered for all GCSE examinations in both their statutory and option subjects

7.5 For new arrivals at KS4, students will be placed into an appropriate EAL group based on their
admission assessment. The EALCo and EAL teacher will place the student on an appropriate pathway
(for example entry level certifications) which sees them working towards a qualification of some degree
in English and Maths as a minimum. The decision regarding GCSE entry will be made by the EALCo in
conjunction with the Deputy Head teacher.

8. EAL TEACHING AND LEARNING

8.1 Ofsted 2014 states that ‘EAL pupils have a right to access the National Curriculum and the
Early Years Foundation Stage. This is best achieved within a whole school context. Pupils learn more
quickly when socialising and interacting with their peers who speak English fluently and can provide
good language and learning role models.” Therefore, the teaching of EAL students must have a wider
end goal of students being integrated into the mainstream classroom in mind using a range of effective
pedagogical strategies. .

8.2 Although many students acquire the ability to communicate on a day-to-day basis in
English quite quickly, the level of language needed for academic study is much deeper and
more detailed, and can require continuing support for up to ten years. Therefore effective
monitoring and tracking of student development must be in place.

8.3 There are three main EAL groups, which include:

- Beginner Learners — Students who are in their first two years of learning English.

- Intermediate Learners — Students who have been learning English for between two
and five years.

- Advanced Learners — Students who have had most or all of their school education in
the U.K. Advanced learners are not necessarily high achievers.

Language develops best when used in purposeful contexts across the curriculum and bespoke
EAL lessons must take the level or EAL learner into account. The language demands of
learning tasks need to be identified and included in planning and teaching and support staff play
a crucial role in modelling uses of language.

8.4 The EAL classroom will be a well-resourced and purposeful environment that is
stimulating and immerses students into the English Language and helps to develop into a 5*
Challney Citizen



9. TRACKING AND MONITORING

9.1 In order for Challney High School for Boys to achieve its goals we will ensure that all EAL
students conduct assessments as required. This includes the initial admissions assessment within the
first week of arrival in school and continued ongoing assessment. Progress in the acquisition of English
will be regularly assessed and monitored by the EAL teacher who will update the EALCo in their

regular meetings.

9.2 Planning for EAL students will incorporate curriculum objectives, which take into account
whether the student is a beginner, intermediate or advanced EAL learner.

9.3 Assessments will be used to determine whether the student’s EAL provision should be
reduced, increased or maintained.

10. EXIT PROCEDURE

10.1 Once a pupil has reached the expected level, a discussion will be held between the EALCo,
EAL Teacher to confirm that the student is adequately accessing the curriculum and is
well-prepared to be integrated fully into the mainstream classroom.

10.2 The EAL student will then no longer be scheduled for EAL instruction but will remain in
the system as an EAL student and can still benefit from further EAL support if required.

11. CONTACT DETAILS
EAL Coordinator

Nicola Quick - Associate Assistant Headteacher

nquick@challneyboys.co.uk

EAL Teacher
Val Reddy

vreddy@challneyboys.co.uk



mailto:nquick@challneyboys.co.uk
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1 APPENDIX: DfE ENGLISH PROFICIENCY SCALE

English proficiency

A: New to English: May use first language for learning and other purposes. May remain completely silent in
the classroom. May be copying/repeating some words or phrases. May understand some everyday
expressions in English but may have minimal or no literacy in English. Needs a considerable amount of EAL
support.

B: Early acquisition: May follow day-to-day social communication in English and participate in leaming
activities with support. Beginning to use spoken English for social purposes. May understand simple
instructions and can follow narrative/accounts with visual support. May have developed some skills in reading
and writing. May have become familiar with some subject specific vocabulary. Still needs a significant amount
of EAL support to access the curriculum.

C: Developing competence: May participate in learning activities with increasing independence. Able to
express self orally in English, but structural inaccuracies are still apparent. Literacy will require ongoing
support, particularly for understanding text and writing. May be able to follow abstract concepts and more
complex written English. Requires ongoing EAL support to access the curriculum fully.

D: Competent: Oral English will be developing well, enabling successful engagement in activities across the
curriculum. Can read and understand a wide variety of texts. Written English may lack complexity and contain
occasional evidence of errors in structure. Needs some support to access subtle nuances of meaning, to refine
English usage, and to develop abstract vocabulary. Needs some/occasional EAL support to access complex
curriculum material and tasks.

E: Fluent: Can operate across the curriculum to a level of competence equivalent to that of a pupil who uses
English as his/her first language. Operates without EAL support across the curriculum.

N: Not Yet Assessed is also available for use where the school has not yet had time to assess proficiency.




wha-ri fhe- corie. sl ar'ldnaction-e of
lanchas-mand on, presns- luﬂmlmmmlr\- ald arl}

Can underst.ndwhat people:say 1:s beginning loe1"19-gew1th

.a about everyda._,

Er19\ilil ummport.antmk:irm.ation

& Ciln ul'ldermnd.tnd folow
d1r.cttons I+,g. how to.get

le.g. 1n thil! media,

TOBEACHIEVED INO/

social suitablt-or9ilriising format

diffi:re-nt-51.11:ije(tart"
. Ipartw:utartythe-Kade-| m1c reg1S1.er,

1nf
"S%ﬂggpr ‘topic-1

T Cinaa'li
expl:t1ri

aker to Al'peator
Nkll"lorderto

f{or%un,jl rsla {nﬁlIr%soufplggrmﬁ;sag?n%ﬂwrglg(%)N :1fte non-verbal

.complic-,:1Trgumenton un r.stand newwon:Isaf'ld

57?e-c:ific:information if ‘

before-Nrid

le,9.visual/v1de-oimagesl

Can underst.Indquestions.about Can und@.rs1.and.and U'lie,

topics learned ind.ass i

Al v vemang N o c
ra<:ist indeperident in tasl<,;; re,quiring
rid atttOOes!

ﬁ é?en%ngandsspeakﬂ ng g i e,

d '

. Con | tenfor longer, arid

Dewelaping greater Applying lislening wing an abiity o
Autenanmy n procassing shills cwer an arstand and
BpsEch use of basic listening incresasing rangs of raspand to spaken

shills neaded 1o engage
wilh lagrming

commurecation in
classroom and school
contexis wiih lite or
no hendranca

coitesCin and Tunclions

, thif19S if they -speak .abstract or comple-1 wnlenl,
irrele-Yaritand s1 leyandcle arlyw1tha -supportive Il)c[udngcor.cepts ttut c.anoot be ll'pelrtioriwhe-11!" rieCe:s:sary

Engaging in highly- i .
scaffalded lislening
AcTviEes, kaming basic
dassroom language
and linking sounds ta
actions and meanings
s ek i " 1
simple T oITETR, 1 v
SRl o-rmd el mEharinG - 1, resiier e ook e e i
siorw arid nopeied spe.e.oh by 8
PAbCS {sd b 1
s Frliosscinmermcn insna o b
z a hon
WOrKL R
wshor s Tee s and shvie s
wthu bt W e ¥ 3
el me “hbh b T
T by 4T Hml31°T g :
1Cferarn, shtpl el roaal o -
4

spokente:ton <1 nPn" topic .tl somf'n’herel

& Cin ufiderst-ind« I11mit"4 amount I:; b,eginriir,g tocomprehe-rida
m offr,e,quentt)’ we41 vocat:iularyal'ld range,oftopic-relate41vocat:iulary .speQaW:;,e,dor:;utiije,ct-:;pe,cific
lan,guage,choosif'19,11 larigu.&9",e,i,:pressiorrsa,cross

Can dabirs the rabursed
gEnght

whird re-spond Lo urdarwbnd e man TR

Vgt pct nees when BEFPRA G b

LIS figL 15 i o i ot il
- i . Ty yin cosal his Isierireg io Englishle 5.0 yo i - miTlEgr =1 2 wing
-1 e, disionos.g-c- sl
wEwrel e remin poinian o Con iobosard 170 SCksine Th - . i
daiapnechon fam1Liar ol pelisdumg@rugsrh of o v o waesbill e whRRT TV Al AT BRSO,

et TG -8 aridwhen
red 1 Orophip 3 a CHpTHectc o and 1SN implied
and aol-signal ian ol a ol

bl 1 P

onir e g

o dicreadia of 185

o, QT i oouT] niarp | Can desmonsiaisirds-rsiakin g

il taal Pleruen ibes ol T T ithem
3L &1 1|u.|.u-| s T w11 ot = heg
41'-'0-‘H- l‘I-' commumcain T W et el N
R

Cangenl'r.alti, klollowgroup
dI5ClJ5sion.anda:sh. for he .ard

Cari follow.and participate in group Cari -sele,ct k mk:irmdIIDn for
conversations, e:speciallr on purpo:se, reJecl1119
fami ar topics iri informal

explained .and
itlu:str.atede.as1ly le.g.
pre:s:sure, pollution|

May a for-clitrdte.ation allde,;tia Cilnlollowd1re-ctto 1nclusroorn can follO'l'l' re.aliOr.ng.and can fol thfl,gi'lit and mede-ta1l
\1iT'Ifl, whtn p.arlte1p.at1r,g 1n Olomplit,: tackt, pay1r,g <1ttM1t1ori to detatlt .argument 11'1tht umt w.a).at of <1
listen1r,gta s.group mostpN!i'S normalsl)H(l

pertorm.a11Ces or-c L:iss d LkSSIOns v 1t1t,g'lipeake1'51

Cari order iriformation9i1iM:4 f
spok.en
lil!. e, lyto be-e-ncourit,e," in

Cari urider:;taridaudio-vi-51.1,a\
re,cordin,gs 1n stardilrddiale-,ct
,1,crMSdiffr"nt subjffls t,e,rmi oology if it ha'sS previously
I:ttn iritrodu«d arid INrnirig ,corit,e,irt.,aridc:an
Identify the- content of

spe,.ak.,e,rvi,ewpoints arid attitudes

Is ber,1nn1no tocorre,ct 1nterprt-t Can respond approprlittel:, in mt1st Can (Ommunic.ate 1n farm .tr
1ntoN1\N".H'l,StAl'ss<1rwJothe-r  unpllinned classroom t-KMr,ges foriml and informal rt--gt$;ters,

mleﬁ gl? ge aﬁr&‘ﬂde u

drawn fmm d1fferent u rus

Can evalL1c1te the quality and
va d1ty of1nformattonqatrrd
spoken comrTUnteabon

Can fol\ow re-uoriirig, dis-cus.:iiori Can urder-,torid tr'C'gi,tof m05t Cori urider-5toridari unfamiliilr Cori follow a
or argument in Erigtish. providing .spok.en andalJdio-v1S1Jal tem. arid spe,.a eron a famiU,11r topi,c
f.amil1&rtopicsorthe-mes.aridi-sk phrastt wh,e,n <:ont,e,rit ii ffti'-'e-19d -1pe,.ak.-ef - 1iare-,cle-irarid ,car, ioontify

appropriilte-aridr-eMntqu t101'1'5 w h ,e,l'(JIJgh wnto:tuul suppurt uramt:iiguotn qtionsaregn

Canen in-sust.11red It'iten1ng Cari 1Kordard organise 'S!)Dk.en Cari Identify th!!- efill-cts of ,de,
loa levelapproachmgthalof most iriforrna,tian lo set guide-Li res. such as rhythm, metaphor arid
sup port -sy:stem-s and-scaffolds peee; le.g. u-se, dia9ram-s, grai:tis. t.ables|

repe,t1t10n th.al operate wrth1n lessons

independeritly, many of the-

le.g. a oote-1.ah.ing
frallll'I"Ofh.lo Jot down facts
or ideas while Itslerim9]

c.an un<k-r.surid the Inform&tion c.an begin to interpret meaning, 11rid Can foUowind,communiute ina c.an identify Implied meaning5
,cont,e,nt of th,e, majority of recorded fe,e,Lirigs from iritonation. volume-. variety of social aridtearnin,g from spoken lariguage le..g
or bro.adci.st11udio mat,trialori .stres repetition arid pv,cirig, ,coritet:t.s, uride-r.standiri9id

1nform&Uon on i r.ange, of tamiUar
topics and issu,e,s

st partictJarl whe-n work.1n,gwrth
I s

Copyright© The Bell Educational Trust Limited (operating as The Bell Foundationl September 2019, Version 2




Oral competence
nmeiuues erieiryiniy
avily w 1espuliu
veruaiy 1 e avuuns
witn omners

Eoiiafce

CAPIESSIVIIANU
Lulusauvn

SECONDARY

=
=z
i}
F 3
o
=}
=
L
2
a
g
w

w2

[SER TO THE NEXT BAND

GETT

v

BAND A

Emerging competence
In basic oral expression

Cn bijVI-50QalwnUK\, le.g
gre-e-tings.andfa Iis,
introduf:tion.s 9ivir,gtriBnlL.i

Can prodocesimplil, main-.,
isol.ated phr.ase:s .about
people.and pl.a.ce:s, .allhoushoflen
with errors
such.asomts'Sionolprepos tion
le-0.1t'e1; 11rptatnrmit

can e;jpress blsi( or
t-111"195 1n mpleter . wrth [1m
ed r.angeof -itdj!(tMr's Md
1n.ao:ur.ats Ln;-oflerb1; i..g. "IniX
1'verul. v, tamit-er1".PN°I

Can usecommon-..erbs Like 90,

do .and malt.e but wrth treque-nt
omission of i nfleclion le.g. /e,; CtiE'T
sa 1or problems with negatM!" forms
le.9. ‘riot do1t'l

can makes1mptest.aternents,
lILilllly 11ng 'I''Oilb or ort

ph ses. i!l-L.at1ngto less.on1:04"Itent.
11St.Qllywth sc.affDId11'19 frt,m

the te.a-chirle.q. "Cuny’ trytos, wric
1s Dos 1n t/lé T.ncfI1

Prol'lOfJn«-ll <:omp hi:nstilrsnd
attempts toapi:,0 imate English s
s,orid into!'IDtic,n lc-,g.when
ask.in91question. using the riegat
c-mphisisTn,g1word|

Can handleshortsociale.xcha1'191!'s
but may not underst.and enough lo
keep.a con-.ersat ion .goirig of their
own.acconl

Ciin 1nte ctin.a sTmplew.ay bul
.commul'liC.at,on rs.dotpende-nton
repetit,on.at.aslov.er riteof
sp.e.ech and rephr.asing

C.an.aSA.arid.allSwersimple
queslions.aM initiate .aM respond
tosinplestatelTI'nls in.are.as of

immildiate ne-edoron w-1y familiar

9 topicssludiedincl.as.s

k.«

y
a-i:tr 1t1M, ort, rgurea-i:t1...1h-HI

Ctn :ribe P™°P"*» pliKn, 11nd
possessiorrs in impl.e- terms

le9, "SI'Je is “":ryt¥11 witn tirX:lr
Qliisses', "Mypflonecii>eifistJlue
ondllipletur?ofOinisin tree:il

C.aneicp1ti:sOY 11nfe-e-11ng:s.a00
wishe:s more independently

can use som frequentt.- ht aid
adjttt 1ndt!-pendently le.g. 'ti1Q,
tsr’,"QOoiA|

Can communicale some content
about col)[ rete malter5 durin9
stmple f.amilartaslts le.9.'nus
anliDillrerr. itnas Jparts1

can sometimes p;irt11:1pate effottirttly
1nd1!-CUMtonw1th

Eng st, specTkerswho moddy tile1r

Ian guiigeto mike 1\ectsfer kir
thom

Cingiv,c,-,implie dirctiorrs1nd
il5tructioris le-.9.ei:plainhowto get
somewhere-or do.some-thing!

Can particip.aleinshart
comers.alions in routi'leconlexis on
topics of mtere:st

Candi uscswhit todonHl .alid
m.ak.e.and re,spond to
suggestions, bul5111l likelyt( g
ru,gglewdh
complft®:utte-r.ancllisLICh asT
~cl.allS forcond1110NIs.alid
~conded.u le,g.fr u I/olivt’ 1t 1n
wat . tm1oft Ptndl

Can indicate liITII" by phr.ases such
.asnl;1'f eilr’1.Jsfrnd’.Jy','in
Movemtier', -attfHI:"'E'D'ctdc

15 bt.gTnriing tOCLI( :ifully k.»
p.irl In ,group WiHk wnh pe-erli in
Luonc iind in wholt-c * 1nteraclion
wiLh the tea-cher

C

Can,iomm uni':GHf mpl)' in routine
taslc.s to.as forarid prO‘o'de thirigs,
getsimplf: 1niljrmotion and  dis(t.M
what to do next

Can e.x press .and respond lo
Jielings such .a.s "SUrpnse,
happiness, s.adness, interest and
Ard1fference

Can-contribule to 1nkl rmal
d1$,c 04"1w1th fMnik, pl"OYdtd
tilerspet,Ch cle.arandlorin loul
pr.ad.teed s-chool Engl'h

Can comment breflyon the- virws
of others le.g. 1n htstol") le:sson:s
orin ler.alure lessons|

Can sell-M're-ct some 1ps ot tile
tongue or I1Ord/pA)('lunc 111t1on
erA>rs

Cinei,:p " belief.opinion,
agre,eme-nt and
dt5.iUJ"e-ement Irtel)'le. 9,

bymok.in.g
Jeom patisol'ls and,contrasts!

CiineJCpl.am own point of.,, lew _arid
deferd it le.g. in acliissdtscussion
m.anRE le:ssonl

C:tnd ru f:imil rsubJed content.across
d iffe nt curriculum 31\t:.5

Can use par.aphrase o cover gaps
INYDC.ilbti.aryorsirudural koowl™Jo

C.anuc. Engl.rr;h «IfHtr,, 1n

roble-meliolvmgtasks I».g.1n.a
.pcerUD tuk on hga\\h \I‘Idgloodl

BAND D

Competence in
producing more varied
and complex speech in
a wider range of
contexts

Eeloping competence
In fluent, creative use of
English

Can -51.1mm11ri: & in longer
utter.n«>S, withome- :ohMion,
about-5ubj«t content I-c-,g, TWlen
gin,tion[Je/‘ iannumtJerofdeiith

90tlowe-r'l

Can e,:pres.s opinions .and
re.action:s regardi9 possible

solut nsocwhiit todo ne, C1 9i.,.in9 brief
re.a50n:1i .aride, pl<HLil1on

<:.an usugA)wr.grangeof
subJed-Spt,(1fi.cte-chntc.al
weabul.al') .and be,g1n to use
me 1m.ager;, i..,g. met.:iphorc.ind
stm11lsl

Can use both formal and informal
English in appropriate contat5

<:.an e;;press their thouohts .about
abitra-ttor-cullur.altoptt:!'U-th.a!
musicorliims

Cin elipl1in wtir something is+
i-,-oblem le ,g. b)- presenting
fuz:ts, c-1COmpled ororgume-ntl

Can 9M!' acle.ar. systematic.al
delleloped p .sentation, with

highiSht1ndof signitic.ant pol'
afdrelevanisupport] deLan

Cinexpl.atn in rext§On:ibl-det:. 11

Lheresultsol.an.e nqui1)
1-t.g. s,cler,ces fJPrimentl

Can eJ:pre:ss IhDUIJht:5 .and
fee-Lings usingallmions
makingjokes

and 1..11ill9:lio idiomatic

expressions

C.:in ucugl'OW1r,gr.an ol
irYllylhyalldspeci.alrs.t
-.oc.abtlary 1n ill. I.am1ng.iire.ic
1-t.g. ‘subtmt’, -c-rturatetand ,can
td-t1"1t1fy muliipleme.inngcof
many fam1harw,ords le.g.-,ngil."
1n Englrlih .and-snQm’ 1n
m:ilhe-m:iticlil
I

Can produce<ileiirswthl) flowing,
II-st roctl.N"ed spe.e..ch with an
efft logi,ci,lstructu that helps the
recipient to oofi,ce and mc-mbe-r
sign ificont point,

C.an91v,e,.acle.ar,p11l-p.ared
p11tilient.at ion, 91ving re.a50ns in
support of or inst .a particular poll! of
uew, .and 9ivm ihe-
ad'lilntage,_s.anddisadYiin of
variousop!lOlI5

Shows.an underst.indingofpause, str
rhythm.and 1ntonalton .and how
tilese (4 ,convey altRs,
perspocti.and I1n'1)f;

C.an synthesise.arid report

1ntormatlon,.and arguments trom
.a number of source’s

Ccln ,e,.as1ly follow .and,ca,ntr1bute
to

~comp :; Tnte ct104”I! twttn third
p.artteS 1n group dtS-CUSSlon n on
Libstr.att,unfam1l rtopTts

Cin defend opinion, in di,,cu,M)n
b)' providing relevant elipl.anatic,n:s,
orgume-ntsond.comments

C.an rel.ale the plotol.a bookorf1im
.and de.scribe their reactions

CiinHIIM-55lhems_e flue-ntfr
and spont.al'INIUSly, .controltifig.a
rin,gtofreg1stfI>Ni

H.as9!)00 wmmard of.a blOild
-..oc.abuliiryw1th Irttleob-..IDU!i

se.archi119 fore,:p sionsor
a-.oidilllesiraléd s

Ciin .argut .a formal poi1tiCI4™1
convincing . respolidillld to
qu..ct.ons :indc(immenti tind an

fo.: [1pe-sof
S CRARLINAE S i vtly,
tipontane-olJlly and a ppropri.atet.-
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SECONDARY READING & VIEWING

BANI] H

L tle or no knowledge of wr len English:
taking first steps to engage with written and
digital texts in English

BANDC
BAND E
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Making sense of wr ban Cawing on growing

o bl &l word and mowledge of c a
c phrasedsanence [eval, v bailary and using u s
u vigual Information gramlr o engsge o ksl | k
r daciphar  with curiculin- u s
r meaning  melated texidand thsks m
i t
| E With reading act1"rt1e:s In Can recognise many frequent Iy Can ul'llerstand and locate relevant Can ta{klll- mo:s| cumculum- Can read all torrnsot the
written English. continue:s lo use first occurring words by sight or ii1tial informaOOn in onlineand printed related reading la.sits.adjusting
langual}t!'inprint oronline-w1th language, ctJllure and eJCperience:s lett-e-r,artd is inning louse curnculum material and in focus and speed of readingfor
ease, 1ndud1ng abstract,
whi!-n gr.ien the oppo rt1.J"lil)' le.9. awareness of graphernl!-phoneme everyday .....-itten items sum as dittll-rentpLJ"po:se:s,butrna)'reed |1nguistic.allycompte10JrriCulum-
recognising abtiary COlJnate:s corre:spondeoce to decode ema1l:s, "SChool ll!-tters/noltce:s and support to deal 'Mth unfamiliar  relatedte.xI5 and
SOITI'SI)l<Laltsl sucha.s-\I'Otra1no""ul'ran'in unbm1Liarword:s text me-ssa9"'5 idiDrns andabstracted meaning
arttcle:s le.9.sporu report.sl Rom.anian and using factlJill
kh[I'n"\edge acqui"ed'Wia first
L.anguagel,andc.anrecognise .and
1.15e picture.sartd other'Wisual:sa.s
a source of meanmg
2 Can 19(09"i-5-eal'ld ul'ld-t tarid Can -classify ird.sort Yiiual il'l"llge-5 Cinde-ciphe-rthe-m+aningof Can Ulie.lip-tlling patter!'l5, Cininde-pe-nd-tntly-cl
on fimiUarworvJs lintludingown u n,g nafillib-e-1:i or if:orr.t 1-e-.g, unfamiliar llis by IJ5ingwntf" t. ,ynto-cticund, e-rrjjntif:c . lo _iitrat,c,gi toachiev-e-
name if new to rtadir,g orto mine-ralsver,U5 metals| bje,ct conterit k.nO'MMge al'ld workout the meanings of under.tandin,g le.9, varying
the Rominscriptl ondisplay-li arid infererw;:ing unfamiliarw-ordi le,9, 'tirottieriy-, pa-ceof reading br seliect
roticc-.sinthc--c:,11,..,roomond '5f1fffI5f'or using knowled,c-of  .attf"ntiori .ard te diffi-cuttyl
school 't fOolr'to workout what
'sl'IMI9n’or'sI'loolt'm=:incl
3 Can begin to idl:"ntifyd pheml:"- Con recognise.and undl:"r.st.ond Cinr«ogni.sf* meaning Can mokf'predictions- utthe Con di.st.iriguih be-t nfo,c:tu.al
pho me- corrtspol'l(le-n-ce with somewo s. phrastsands1mplie- relatlon5h1p.s,SIJChi:5ca1J5e/effe,ct likely-content mean1rig ot statemf'nts ard a wnt..e,r's
point of fimiU.arwordswhen /ffdrng out sente IwithYisualsl that h1v.e- .al'ld time- sequences v.ithin .al'ld curriculum, subject ind 1liter.ary Yiew le.g. .an.ac-countof the-
loud le,9, the- h/soond in words s1JChas -s1C "5weet1 .already nt.aught/rehe.arsed in .a r-o:.s 5'-nterw;:tt.sigNlle<lby te-ts b,1:s-e'don knowl -of the-hiitorif:ale'o'ents leading to the-
_ .signpost Yal)rds, 51Jch i5 'tleci:1u e: diffe-rent classroom 1-ctr.'1tiE-s al'ld Fir-st WorldWarYeisusan
“different from" te-tl)'pes
Can begin to I''lil Hel'l5e-of tht ua Can findande r.-c\ information in Cinu ritand.and tradr, mt.aning Candaloud1-c:urrif:utum- Cin follow-c-ontemporaryfi-ction
i of-comma:., full .:;t*aridothe-r a-5,nort t-e- | th.ut hu.;; been aJiro,s 5-nt-e-nt,c,s and passage.:;, roe-lated t-e- twithout r-e-hea
al, inde-pe-nd-tnttyand-c:an d «"rn the- fre-,que-ntt)'used purw;:tUition m.ark.s t.auShVrehear.sed lincluding i5ual ps)'ing.att-e-ntion to
topit-related sign1Uing meaning thiQugh YOlume- literary technique-sif1YOlvtd
whtn reading both qui-etl)' t-o image,s1nd9r-11phif:sl toarrswer  lari I-t.g,"forest'."trees:'larid and patternsofst.re.ssard It-,9,iij1teretionl
ooenlfundtoothe-rs “wn,t-000 "wflo'que.stions " Y-e mork;:rs le,g, "fir5tfy’, 1ntor.ation
"'5er;oni:rty'l
. me.anirig
Can foijowashort written text wrth Can unde-rstind.anduse dia9r.ams, Cin re.ad sh-ort te11ts .a\uoud, Can :iean:hf-or .and1-ocat-t Can handle book-1-tngth fa-ctual
aural .andYi.SUil support le.g, -charts andothf'r disp\&)'5 showing .snowing awaren-essof 'n@ information from a ra1'9'of .and biographi<
texts,appre,ci.ating liteningto it be-irig read aloud, anrot.ri.cementsind ootffi inflectioris le.g. *-ed'in"wiilfre.11 sourres, 1n<tuding theinternet ind
differe-ntsl)'le.s:<an ul'lde-rstal'ld someone 1JSIn9 the ill1JStr.ations to .around the school .al'ld using punctuitiont-oguide ioci-il medi.|

som-esubje,ct:s,pe-ciali.:;tjargonin clirifyme-aningb)'pt;Mnting, intonation 1-e-.g,comm.a::f.or brief own
fi-e-Idislofint-e-re.:;t

. .annotatin9l psus-e.sl
Can u.se print.and digit-DI m.ateri.al Con recognise.and undl:"r.st.ond Cinunder.st.and fictior.al to:t.s Can use- r.angeof rudingund Con ,c:omprehe-nd printed
und in first largtJilge-as.a-S1.Jpport r sub)e'(t-speof1<Y:O-cabularyand  wrrttenm-contempor.aryprose-,bt.Jt Ylev-"Ing st.rategie-5,SIJCh as onlme art1<:les.andblogs
joining in<urriculum&etiYities in -il'iSOd.at-e'de,:prt>Ssiorrs'Mth may still ne,e,d helptod tingu h odjustirig reading rate, s-e-lectr.o-e -corw;:erned with
news/-current

, Engli:5h supportle.g, "eQuol's'in Uteral meaning f m implied re-INdIng, .sc.anning.and rc1d,n9 .afftir.s, wrth on ul"lder.st.ardirig

of m.i111em.ittsl Nﬂyrewn \.(‘S(:)ngﬁne(.:ilr{gmhmour h>n8n' is .appropri.itef« the tasl.it the.iuthOr's SLil'lC-es:GiVI!"IlN)oIntS

Can recogni.se.al"ld re-use new  Can btgm tocombinede-,,,el-oping Cin under.st.and -cvrrif:ulum- Can :ielie<t. tral'life-r ard tr.al'liform Can identify me.anirig,
relitionships Engli,h\\04:abularyinth-e-coritf",:tof leurning.:itrate,gin 51.JCh H 1JSin9 a led t-e- t.sbeyood the lit-e-r1l 1nforlTliltion fromo1
tf"i1,.selecting and.:itructur-e.s of i nforlT'IBtion in classrwm -1Kt itie$. ard word re,cogn ion.-conte ,own If,yel, with te.acher and pe-er

relevant de-tails Jor the-purpose-at -curri-culum te:ts le.
\rider-litandw-ords look.-tdup in e ptrie-n«" and repe-.ate<I| 19.ading to -S1.Jpport. using.

nte11t.and Yiiual harid le,9, from in-u-iel for i book

B -C-i1U5il-tffe-ct. pfl)blemlsol ution, biUfitJUal onli /print mourc,e.s dcipher m.e,qning l-e-9, in actiY1ties clue, todedu«: me.aniog
re"Yit:wl -evaluatiolV-c:hoic-e-1
1ry,0lYn the use of a IT'lilP of
the wortd!
Can reco,gmse.ind und-trstand Can.attempt to navigatecurrtculum Cane.xtr.act key Informatfon.ind ~ Can -se.arth.ind locale 1nlorm.al1Dn Can .inalyse.i rangeo,f te:tl.ind
'I''Ord! .ind short te.xts th.ii hit m.ilei'lcll, using he-.id1ng!, cont-tnts: s:sag fmm -currt1.1lum s:ubJ from.i v.irtety ol s:ourc-ts, 1ndud1111l relled onthe puri»s:es otd1tt-trent
' bMn taughVrehe.iru-drncl.:t" 1;te, p:i9*numberc,visu.ilsiind text,.indresprHent the the 1ntert1tl, :ind an tr.:i-t:k key typH ol tf-.xt-1;, rn.:ludn,g
ftetonal
.graphte! Iparlll'.ul.irly1fo,nl1nel rnform.il,on m .id1f rent form 1nformill1Dn.;,,cM! palsa,gtt .ind rnformiltrw- te.d! le.,g. Ipace
le.,g. .im1nd1ititpl Je..g.chapters 1n booksl| e.xplor.ittOnl, to support.in
oplIr or M<ommel'ld.itron
Canogni.secomrmn.spelUn,g Con btgin to ITlllke u.seohi.:1Uol Can begin to id-tntify the- outhor-s Candowider.angeof Con identify ol'ld
interpret-5pecih: pattern.s, preftxe-s le.9, Te-- in -cue.s.andgr.aphk: Inforiiltion when pe-r.spectt.i-e incurri-c:ukJm<ontent currict.Jitim-rtlated IT\ilterial
ideas.and l'lirr.att.iedeYelopmtnt.s "rt:JJllir;,e1ind .suffo:es le.g --cyde' readingwithout p-ompting al'ldLiteraryt-t11ts S1J99eSted
b)'te.i-chersand/or incurri-culum-related tasll.s
in "tiicyde1,ind is befinnir,g to use pttf:5 to f'nri(:h 11.now\edgeard 1.9. justifying .anopinion or
this.awaren-e-ss to assi5t under.st.anding respol'rSel

compr-e-hension
Can re.ad.and under-st.and most of Canfot\ow.and make use of

ACP T lormat K>n the words/sentences/shon
curriculum- lated .and
curricJlum-related texts

with from d1lferent sources, inc
lud1ng
pronunciation passages m the texts that h.aYe contemporary Literary le.xis in understanding I1nduding the internet, andc.an
identify been t.aught/ he.arsed school "nDrk, but may need help lit-e-ratu I. .and int-e-rp t cont-eon! rele-Yant
1nform.atfon.across
w1thunf.amiliaridom.at1e, rneanin9 beyond the literal where comple,:
p,a:55.a"JI"5andinlell9ih)' figuialiYe, rnetaphor1Ce,:pressiol"l5 .appropriate in prnl

ord19itaVon net-e-.1:ts and personrh;:ahon le.g
"qg:iportunrt.y Inor ed'atl'ler d'oor1

Copyright ©The Bell Educational Trust Limited (operating as The Bell Foundationl September 2019. Version 2

appre-ciat ion of a po,eml



SECONDARY WRITING

BAND

Demonstrating competence in managing
basic, simple and isolated phrases

n L:tbfll pttluresw1iths1mplfl,
Wil-riklearnt1nl oM
le1_1.labtll1nga mapl
11!'port

Ciln form.andreprodut:esome
te.xts EI'QIrt;h It!-tters.asp.artof.a
curnculum tas

Can sllowawareness of common Can usee-'llel)lia._,-..oc.abulary and C:.ancomed :s1mplesenle-nces into Can wr ecoherenl stories and

trte-Stse and

Demonstrating competence in cogtrolling the Demonstr
content and structure of writing wit§ greater ating
accuracy and using a fuller rang§l of competen
vocabulary ctin
writing
comperence in comperence in accurately
proaucing simpie aescriping a,a narraung independe
sentences ana personair experiences ntly in a
paragrapns on ramiiar WIth greater accuracy variety of
topICS contorming 10 ana peginning 1o genres

raugnt content ana
expectauons

sANDCIEEE BAND D

BANDE

experimentwitn more
sopnisucatea wriung in

and in

n form .and reprGdocs m |
Eng letters and familiar
clL/Siers of letters in frequently

encountered''I'0 'I'"llhout support te-Mher.ind/or !)ler support

Can 11Se b.asic punctuMIOn
.aaur.ate for rtOL.r!; purposes
le.,g. -commas to separate llkas,
c.apit:ilstostart.asentence, full
stopi;t,o((Incti.dtsentence-1;1

ummar

g patterns

with informationfro111a numbe-rot le.9.word.s formed by letters.
11'lation re:sources and fcrmulateown letters connected to certain

Can COPY}' al"lll write own name

opnions lo deveop convino n, soul"llls SLich a.s /s/ In 'slt-and 's1te1 cla.ssrooma:pre:ssionsard terms extended le.JC!

arguments
le.9. '1 set up tti ;qsieriment '. "\re
feuridout ff1eiilnswer1

Can follow.and reproduce

e amples of lei! formal ard la ! mforma!N)n In 11!'lal1on to
for:subje,ct:s ¢11>:5:s Ihe- curriculi.m curriculum :sub_tKI content with  9''nl1!S at an--9e-:
le.9. Ule, subheadillllJ5, newpiMJel reasonable- precision.ar,dc.an

critically
a variety or genres in 11'8luating
aierent curriculum various
contexts res:,urces
to support
and grammar their
writing

C:inu .coh -..e....iu Lti,l1nk Isg'Jotlw1nggr.:ita.rawarenes (K C:tn pr()dut...::lelranddet: 11ledtet!
with1nal'ld be,tM!(l-n j):")ragr:tph$ thedlferel'lte-sbetwH-n ki-rmal and tin a ...ar1etyoftopi,cs 1nre tton to|
I@.g. 1)l.1t", "1'ID"-"11!!r1, but may need informal largua'JI!" le.,g.written curriculum subJM:tS leg.a

RPN A RLBOB: NS REPL G ER gl ter Tmert a crftiqu-to

C:tnulSe"iv.iri-ttyof tens C:in use:iw1dot rc1nguf Can prtt-tnl wel «Strut:tured
le.g. s1mplt p.a le-Mt, pre nt .grammatK:.al fe.atur ,i::ons5tently, tin complt.x subuts w,th ,clt.ar
ptrfect tens-ti based on lat.ght includmg use of pass wiee, ponts .andJust1fcatN)nS

e1,cimplts to I'-sent me<1m1'19 chciteeof ITltidal verbs 11!-.,g. wourd",

‘tould, ((Inns,iz:t -9-tlin’,
R ERoeREHe S

C.an

desc ription.sof eic periences
clearSLipportin9Mtails in

lo lesson content

phrases le.9. 'sC"l"lilppiilp r'. arrnn-ta.sk pa.ssageand
-1iriil t11nijieup ft'i;iu1d1 ard start to meorporate information from

e permenl with common d11ferentsources to form an

Can present abstract ar,d concrete Can produce de-tailed andclearl")’ C.an write clear, trell-sliroclured

strnctured teicts across .a range of le.Jets in En,Itsh -1cross the

iate level curriculum opriale
sly\eandrt!lljtsle-

le.9.narr.ativie,e.1:po:sition,
artK Liale solutions to sol'o'il"
ar91.Jmentalionl problems ba:sedon mtormahon

’ Can use first language tos<:affold Can show some- awareness of the Canwriteeffe,ct.rielywith Can producee t,e-nded te:t.5 with Can ellpress
crit-c&lipprt-eietion their -e-ffort to form E1"191i.sh wonh differen«11be-t""ff'n formal ind incr-e,.ssing ird-e-ptrden-win an ittempt
tode-Y-elop-ooh-e-rent and-11ppraiHlofliteraryirtd le,g,u:ieadi,ctionary tofindEl'ljli:th informul lo11ngwge-, but writing.still
fitmilil1rturrw:1,1lum ta::ik.s le,9, argumen\5 bB,e-J on loykal creut te ts
e,qu lent5.1slc.brEnglish his features ofeveryday spok.en  al'lSwtring subje,ct<:oritent-bsse-J rea500in9 le.g, a supporting
tril'lilitionofwordi in f1nit languagt le,9, "t meari', tome on', ,q1RStion.sl, althixlghsupport for .stateme-ntfor<:lie-an-11irme,a5ur"l
. Cin ,complete sentencestirter.srf Cin showiware softhe range- Can write personal mffliiigt.s in Can pond to -oont!OV'e-rsial Can showsubtlietyin use of
Engtt5h e...ompleure i:w-,0idt:'4 le,9, "l lilte’, of me1n1np of terrse,, but mar is.s in writing by i:,-e-sentlfl9
e prt"SSions le,9 metaphor, "tg1m-,-tc-omefrom1
humour, 1rortrl ,Bfld use them with
L]
femli,i1rwitti "il''it"3d
ofIDc-come 'l
v Ciln((IP'," krto'I''n lettersc1nd'I'l'ilrd! Is st:irt1ng tocombine sentencf,S to C:tnwr1te br11!-I report on C:tn shO''SO subtlety I"l

sharing news ind thoughts about|

langu69"l youAnow',9onna1 9rammrard \'Oeabulary i.s.st1H
needed
the form of biogs, emails, etc
tend to tJ5t thesimetense-tor
different perspe,ct 1nctud1ng
different situationsle 9. simplt, isS1Jes of persoNI mterest their own ard thoseof others confiden<:eipprepriatety
g]l,s(iotgfe—vn present tense for both present ard le.g,.sport, ed1J1:ation, friend,hipl

Can give pcnono\ information in  Cln-corntructsent,e-nf:e's Can write short. basit: riptions Can 1.15,e.some-collo-cation I-e,9,
written form le,9, Iilme.adolhss. independently. but might setk. he-Ip of past ind present-events draw,n9 'tleii1""\o'rg1-n1ard colloqui.aUsms.
relerenc,e- age, date of birth when fill1n9 in oruiremodelUng
to per.son.al | ut5.andbeli,t,f.s forms|
non-idiomati,cuse-oflangu,11.9" in
orie-s firsts<:hooll

Can ,e pre.ss own effe-ctr..ely
and relat,e- toot I'ers with

on pe15onal e rience-5,, fe-tlirigli but writing .stil h.a:s f+atur-esof
and efTll)\ions le.g, writing abuut

relillon to-context and
aUlJie-nce- l,e,.g."190t

Ccln pt.an writ1ng'l''ith<1
partteul.ar r.t.at+d to,i::urrirulum bJO(tS :ind pioduc- par.agr.apt,i; In rel:ibon to (Ufriculum -MIN1lttc I+,g.vrf;11" lo_-xp clom 1ri.,olving f.. 111-igc .and .audten,i::e In m1n4.and,

emotorrs I<t.,g."1'1"1"1t1n9 In the role of n .anr<t-dr.aftte.xttosu1t m@o.an1ng to te:i-ch@>rs.and petrs

envtoriment le.g. 1)11,"Iple,
¥ "rebel i i 0. gy
RhaceSor 85 40 BRIenne Fietalooict 1nform.attOn,J t1fy1ng r..aconc for GSNRrpetSed chiiricter ei,;pres.sin.g d1tlel!nt.at MtefMes
.a,ct,ons, stating a uses of

probltmsl

C:an wrrte:simple.isolated word5 Can write-simpleon-task and Canwrilelihort. 51mple- e:ssav:s on Can de-mon:strale awa ne:ssof
iormattoadapt on familiar topics in relation to the co .s para.,-.aphs on f.amiLiar
nlere.sloron a cultur.alconvenlK>ns ofwrrt1n9 in lo d11ferenl requ rernentsar,d
-curni:ulum le.g. -water"al"lll -n""er" top1es.attersorne rehearsal in hearsed cumculum topic
le-9. holiday. sport.s|

re\.,al\ed to | he topic of the- waler cla.ssanil/or'n'llhpe,e!"'S
cyciel

C.an val)' 'Siyle-arid
lop11:s of person.al

En,ltsh al"lll in their first lar.guage, conte.1:tsotwrrtlr,g

845757 SoRSAAgs e ne@'s!

Ihataretofollow!
C.an
bt-g1nt,owrite
me.am1"19ful

105500

C.an begin
toedit
thetwr1t11'1w9
ith C.an edit
ownw-ork, .and
.as .aresult,
C.an revteW. |
te.anded1tthe1r
sentences and
paragraphs,
whteh the
StJpportof
teachersandpttr
s writing
shows,g ater
fluency,

work
1ndepelldenttr
the1r&i 11ftl refl,p,ct taLI)htCl)ntent In subte,cg

auos.sthe,currn:t. 1lum

-MC\.11-MY c1nd.appropriciteness :ifler
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